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Learning to read is a core goal of education. At Teaching Strategies, we 
firmly believe in evidence-based instruction. As such, we feel it is imperative 
for our resources to reflect the academic consensus on best practices in 
early childhood education. That means ensuring we are leveraging the 
science of reading research in ways that are appropriate for our youngest 
learners well before they enter the K-12 system. It also means leveraging the 
power of a comprehensive, whole-child approach to pre-seed literacy skills 
and an innate love of reading, starting as early as birth, throughout a child’s 
day through authentic play-based experiences. 

We agree that literacy is about letters, their individual sounds, and how those sounds form words. 

It is also about understanding the meaning of words and how they relate to what a child already 

knows and is yet to know as that child develops rapidly from birth to kindergarten. We build this 

understanding by delivering developmentally appropriate instruction that empowers children to be 

in control of their learning and fall in love with reading.

Our offerings align with the science of reading. Dr. Louisa Moats (2019), the nationally recognized 

author and authority on literacy education, states that the science of reading is 

the emerging consensus from many related disciplines, based on literally thousands 

of studies, supported by hundreds of millions of research dollars, conducted across 

the world in many languages. These studies have revealed a great deal about how we 

learn to read, what goes wrong when students don’t learn, and what kind of instruction 

is most likely to work the best for the most students.

The many related disciplines described by Moats can be summarized in the  

following components.

• Phonemic awareness – the awareness to hear and manipulate the sounds  

of spoken words

• Phonics – the relationship between letters of written language and the sounds of  

spoken language 

• Fluency – smooth and accurate reading that mirrors the pace and degree of  

expression in natural speech

• Vocabulary – understanding the meaning of words 

• Comprehension – using the principles above to build an accurate understanding  

of the written text
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As any child, parent, and educator knows, these components are inherently intertwined,  

and when taught with diligent repetition over time, can create skilled young readers. It remains 

paramount that the education community effectively translates this research into classroom 

reading activities that preserve the complexity and nuance of the science of reading. It is also 

critical that high-quality early childhood programs set children up for success in these disciplines 

by making early deposits in these areas that align with the best practices for developing the 

whole child from birth to 3rd grade. 

Teaching Strategies’ approach to literacy is based on these elements of the science of reading  

in order to help young children become competent and confident emerging readers through  

explicit, play-based instruction. Our position on literacy for young children is supported by 

renowned researchers who have been key advocates and influencers for ensuring that the  

science of reading—in all its complexity—exists in early childhood curricula for children.



Teaching Strategies and the Science of Reading  |  Position Statement	 4

References

Castles, A., Rastle, K., & Nation, K. Ending the reading wars: Reading acquisition from  

novice to expert. Psychological Science in the Public Interest, 19(1), 5–51.  

https://doi.org/10.1177/1529100618772271. 

Cervetti, G.N., Pearson, P.D., Palincsar, A.S., Afflerbach, P., Kendeou, P., Biancarosa, G., Higgs, J., 

Fitzgerald, M.S., & Berman, A.I. (2020). How the Reading for Understanding Initiative’s research 

complicates the simple view of reading invoked in the science of reading. Reading Research 

Quarterly, 55(S1), S161– S172. https://doi.org/10.1002/rrq.343.

Duke, N.K., Ward, A.E., & Pearson, P.D. (2021). The science of reading comprehension instruction. The 

Reading Teacher, 74(6), 663–672. https://doi.org/10.1002/trtr.1993

Ehri, L.C. (2020). The science of learning to read words: A case for systematic phonics instruction. 

Reading Research Quarterly 55(S1), S45–S60. https://doi.org/10.1002/rrq.334. 

Englert, C.S., Mariage, T.V., Truckenmiller, A.J., Brehmer, J., Hicks, K., & Chamberlain, C. (2019). 

Preparing special education preservice teachers to teach phonics to struggling readers: Reducing 

the gap between expert and novice performance. Teacher Education and Special Education, 43(3), 

235–256. https://doi.org/10.1177%2F0888406419863365 

Hulme, C. & Snowling, M.J. (2012) Learning to read: What we know and what we need to understand 

better. Child Development Perspectives, 7(1), 1–5. https://doi.org/10.1111/cdep.12005.

Moats, L. (2019, October 16). Of ‘hard words’ and straw men: let’s understand what reading 

science is really about. Voyager Sopris Learning. https://www.voyagersopris.com/blog/

edview360/2019/10/16/lets-understand-what-reading-science-is-really-about.

Myracle, J., Kingsley, B., & McClellan, R. (2019, March 7). We have a national reading crisis (Opinion). 

Education Week. https://www.edweek.org/teaching-learning/opinion-we-have-a-national-

reading-crisis/2019/03.

National Institute of Child Health and Human Development. (2000). Report of the National Reading 

Panel. Teaching children to read: An evidence-based assessment of the scientific research 

literature on reading and its implications for reading instruction: Reports of the subgroups (NIH 

Publication No. 00-4754). Washington, DC: U.S. Government Printing Office.

Petscher, Y., Solari, E.J., Catts, H.W. (2019). Conditional longitudinal relations of elementary literacy 

skills to high school reading comprehension. Journal of Learning Disabilities, 52(4), 324-336.  

https://doi.org/10.1177/0022219419851757

Petscher, Y., Cabell, S.Q., Catts, H.W., Compton, D.L., Foorman, B.R., Hart, S.A., Lonigan, C.J., Phillips, 

B.M., Schatsneider, C., et. al. (2020). How the science of reading informs 21st-century education. 

Reading Research Quarterly 55(S1), S267–S282. https://doi.org/10.1002/rrq.352.



Copyright 2021 by Teaching Strategies, LLC. All rights reserved. Teaching Strategies, The Creative Curriculum, LearningGames, GOLD, tadpoles, Mighty Minutes, 
Mega Minutos, ReadyRosie, MyTeachingStrategies, and the open book/open door logo are registered trademarks of Teaching Strategies, LLC, Bethesda, MD.

Schwartz, S. (2021, October 26). Popular literacy materials get ‘science of reading’ overhaul. But will 

teaching change? Education Week. https://www.edweek.org/teaching-learning/popular-literacy-

materials-get-science-of-reading-overhaul-but-will-teaching-change/2021/10.

Scarborough, H. S. (2001). Connecting early language and literacy to later reading (dis)abilities: 

Evidence, theory, and practice. In S. Neuman & D. Dickinson (Eds.), Handbook for research in early 

literacy. New York: Guilford Press. 

Seidenberg, M.S., Cooper Borkenhagen, M., & Kearns, D.M. (2020) Lost in translation? Challenges  

in connecting reading science and educational practice. Reading Research Quarterly 55(S1),  

S119–S130. https://doi.org/10.1002/rrq.341. 

Silverman, R.D., Johnson, E., Keane, K., & Khanna, S. (2020) Beyond decoding: A meta-analysis 

of the effects of language comprehension interventions on K–5 students’ language and literacy 

outcomes. Reading Research Quarterly 55(S1), S207–S233. https://doi.org/10.1002/rrq.346.


